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PUPIL DISCIPLINE (INCLUDING ANTI-BULLYING) 

POLICY
ADOPTED: 5/7/16 
LADYWELL GREEN NURSERY AND INFANT SCHOOL
POLICY FOR PUPIL DISCIPLINE (INCLUDING ANTI-BULLYING)

Introduction

Good behaviour is a necessary condition for effective teaching and learning to take place and an important outcome of education which society rightly expects.

Children learn best in a secure and ordered environment created by caring staff who support a clear school policy aimed at creating good order, control; and discipline within the school.  There should be accepted codes of conduct and rules by which the whole school community should abide.  The legal framework is set out in appendix 1
Estyn reports have established that the factors most often associated with good behaviour are:

· Good behaviour with mutual respect between staff and children

· High expectations of children’s academic and social abilities by all staff

· Curriculum and teaching methods well matched to children’s needs

· The nurturing of children’s growing maturity and self esteem

Discipline/behaviour management in schools is a complex issue that cannot meaningfully be separated from other aspects of school life, nor can strategies for responding to the issue be viewed or developed in isolation.

Behaviour management should be an integral part of the curriculum which teaches appropriate and relevant social skills to all children, thus allowing them to participate fully in the life of their school and local community.
No single comprehensive set of standards could be applied to all children throughout the age groups or even to all children of the same age group, given the different backgrounds from which they come and the standards that might be reasonably expected from them; but nevertheless some forms of behaviour such as violence, bad language and insensitivity to others will be unacceptable at all ages and it is essential that schools have their own behaviour management policy.

Aims 
· To ensure the safety and well-being of the individual child

· To ensure the safety and well – being of other children

· To ensure the safety and well-being of members of staff or the general public

· To secure an orderly atmosphere necessary for effective teaching and learning to take place

· To protect the environment

· To protect the child from self-inflicted abuse or injury

· To divert children from an inappropriate form of behaviour 

· To motivate and manage children who challenge authority

· To curb, divert or distract obsessive behaviour in order to allow learning to take place

· To teach children that actions have consequences

· To teach children to have self-control and subsequently to take responsibility and to be accountable for their actions and to develop self-discipline

· To allow children to develop and demonstrate positive abilities and attitudes

· To understand the boundaries of behaviour

· To develop social competence, emotional regulation, positive attitude, academic readiness and problem solving skills
· To prevent later conduct problems and address behaviour management

· To promote and establish good practice with regard to classroom management skills and teacher parent partnerships

· To provide a positive atmosphere based on a sense of community and shared values

· To promote the highest possible degree of consensus about standards of behaviour among children, all staff and parents

The aims are met through
· Setting standards of care and good behaviour which are known by all in the school community and are consistently applied

· Ensuring that all staff role model appropriate interactions at all times, whether working with children, colleagues, parents or visitors

· Treating everyone as an individual and praising and encouraging their positive qualities

· Greeting children, parents and visitors politely and expecting them to do the same

· Speaking in a polite way and valuing the reply, ensuring that eye contact is made

· Smiling and showing enthusiasm

· Using praise wherever possible

· Ensuring that positive behaviour management techniques, following the Incredible Years Programme (see appendix 2) are used wherever possible

· Using praise wherever possible as it has a positive effect on children

· A child who is showing the appropriate behaviour is praised. This usually has the desired effect on a child who is not, they are then praised when they do show it

· Praise and encouragement from staff from both child’s own and other classes

· Praise from children within the class

· Praise and a ‘sticker’ from HT where appropriate

· Celebration of good behaviour in Friday assembly

· Display of achievements around the school

· Using IYP sessions to support children in learning how to deal with individual incidents

· Using the ‘time out’ chair to support IYP principles giving the child the opportunity to deal with their emotions
· Ensuring that whilst maintaining the whole school ethos and approach, individual classes, working with specific children, develop procedures which are specific to that class.  For example in our Nurture classes traffic lights, golden stars or suns may be used and stickers may be awarded more frequently than in other classes.  These procedures must be known and understood by the children in the class and must be applied consistently by all members of the class staff team.

· Ensuring that adult:child ration is as low as possible
· Ensuring that when sanctions have to be applied they are proportionate to the behaviour, age and stage of development of the child and consistent with school procedures.  
· Ensuring that the child apologises for their behaviour

· Ensuring that the HT or member of SLT deal with any serious displays of unacceptable behaviour firmly, unequivocally and immediately

· This will usually involve reasoning with the child outside the classroom setting

· Short term withdrawal of privileges eg removal of a part of playtime may be used (child to sit outside staffroom to think about what they have done

· Parents will only be notified after consultation between class teacher and member of SLT

· Ensuring that appropriate additional TA support is provided where it would benefit the child (within the limits of funding within the school, moving existing staff to support a child for a period when this is necessary)

· Including the child in a ‘Small Group Dina’ group to provide more intensive support (see appendix 2)
· Working with parents to support individuals, holding meetings, providing home-school books, sticker charts and seeking support from appropriate professionals (eg Action for Children)
· Providing support using a PSP, involving the EWO where this would be appropriate

· For pupils for whom this approach is inappropriate due to their emotional development the THRIVE principles will be used

· Pupils will be assessed by a THRIVE trained member of staff

· Activities will be agreed, based on the child’s current emotional development

· The THRIVE leader will liaise with relevant teachers and TA’s to ensure that the programme is implemented successfully

· A meeting will be held with parents to support them with a programme of activities to promote emotional development

· Progress will be reviewed to ensure optimum progress
· Making a referral using the TAF approach, with the agreement of the parents where this would be beneficial

· LA exclusion procedures will be followed if necessary
Guidelines on Praise

Praise has a strong motivating effect on people as well as being a means by which they can learn.  The following guidelines should be followed:
· Always be specific and avoid meaningless generalisations.  Start with what you have observed or heard from someone else.

· Praise the behaviour you would like to see more of

· Always praise better than expected results or behaviour, doing so in front of peers will help to create a culture which encourages catching everyone doing well.

· Always use praise without diluting it with criticism

· Always make praise as immediate as possible

· Always praise authentically, not because you think you should, or to impress someone else

From praise people are likely to learn:

· That their efforts are recognised

· Which actions do and don’t receive praise (and attention)

· That it feels good to be praised, thus increasing the chance of the ‘good’ behaviour occurring
· That the world is not such a bad/negative/punishing place

Staff Training
The Incredible Years approach is used throughout the school.  All existing teaching staff and new permanent staff undertake at least the introductory course on a rolling programme.  Most permanent teachers have attended longer courses.  Most permanent TA’s have received at least the introductory training, with a number having undertaken more specialist training (for example the Small Group Dina training).
The school has used the IYP for over 10 years, and was fortunate to have the Community Advisory Teacher, Mrs Anne Breese, on the staff until August 2013.  In her full time CAT role she is available to train, advise and mentor staff.

LADYWELL GREEN NURSERY AND INFANT SCHOOL

ANTI-BULLYING POLICY

Pupils have the right to be taught in a safe, caring atmosphere.

Teachers and parents must ensure that this happens.

‘Headteachers and staff should….. take action based on clear rules which are backed by appropriate sanctions and systems to protect and support victims’ (Elton Report, recommendation 28).

What is bullying?

There are various definitions of bullying around, but this one probably encompasses most of the elements:-

“Bullying is deliberate harassment or an aggressive act which causes hurt to another.

The hurt can either be physical or psychological; inflicted by one child or a group.”

Children consider a wide range of behaviour to be bullying, ranging from teasing to serious physical harm. It can include one or more of the following:

· being hit, kicked, pinched, spat at or threatened
· being called names
· making a fool of someone
· teasing or sending nasty notes
· spreading rumours and malicious gossip about someone
· deliberately destroying another child’s property
· repeatedly excluding a child by not talking to them, or not letting them join in.
BUT it is not bullying when two children of approximately the same age and strength have the occasional fight or quarrel.

The most common type of bullying is being picked on, followed by teasing, then hitting or kicking and less frequently extortion.

NB Bullying can also include the following issues:

a) race/culture (e.g. African, Caribbean, Asian, mixed parentage, Gypsies, New Age Travellers)

b) class (wealth, poverty, speech, clothing)

c) religion

d) disability

e) cyberbullying

Aims of the Policy

1. To ensure pupils know what is meant by bullying.
2. To prevent bullying happening in school.

3. Children, parents and school governors need to know that we deal with bullying positively and firmly.
4. To deal with bullying swiftly when it occurs.
5. All teaching and non-teaching staff are aware of the features of this policy.
Guidelines – Key Elements in Action Against Bullying

E) In order to combat bullying in Ladywell Green School we need to make this an active policy to which we are all committed. To help us create this condition the following points are addressed:-

· a clear lead and active support by the headteacher and deputy headteacher
· the belief by the whole school that bullying is serious issue that needs to be tackled
· a sense of ownership of the policy by key members of the school community, teachers, parents, non-teaching staff and pupils
· an open discussion about what counts as bullying
· an ethos that encourages victims and witnesses to speak up
· a readiness to treat incidents seriously however trivial they may seem at first glance
· a willingness to take action and to be seen to take action, when bullying is reported
· a school and classroom ethos which promotes respect for the individual.
B) Messages for children

· Tell a grown up or someone you trust.
· It’s not your fault that you are being bullied.
· Keep telling someone until they believe you; 
Don’t give up.

Messages for teachers

· Watch for early signs of distress

· Listen carefully and record all incidents.

· Offer the victim immediate support.

· Make it clear to the bully and his/her parents that the behaviour is unacceptable.

C) Adult Role Models of Anti-Bullying Behaviour

School values are transmitted through the hidden curriculum as well as through the lessons on the timetable.

All adults in school have a vital role as role-models. They need to practice what they preach in terms of anti-bullying and this includes behaviour to each other as well as to pupils. The following checklist is provided as a guide.

Anti-bullying models:

· show respect for every child as an individual

· are aware of vulnerable children

· criticise the behaviour rather than the child

· avoid playing favourites

· are seen as fair

· avoid labelling

· have high expectations of pupils

· avoid reference to other members of the family 

(just like your brother)

· never give pupils ammunition to use against each other.

D) When they witness bullying, teachers should:

· Calm the situation as quickly as possible. This invariably involves removing either the victim or the bully from the scene

· Disperse any bystanders

· Where physical restraint is necessary, be firm but not aggressive

· Give a clear message to the bully that bullying will not be tolerated

· Offer the victim support

· Respond to the incident in a structured way, either as a local classroom project or a general assembly topic

· Report all incidents to the Headteacher or Deputy Headteacher

· Inform parents of action taken or intended to be taken

When faced with bullying, teachers should not: 
· Ignore it

· Play it down

· Allow other children to sort it out

· Threaten the bully with violence

· Challenge the bully: if you want to bully someone, bully me’

· Do anything which may lead to the escalation of violence
E) How well is our policy working – Self Evaluation   

To help us evaluate how well our anti-bullying policy is working, the following points will be discussed at staff meetings at regular intervals:-

Bullying incidents during the term

1) What kinds of bullying takes place

2) Were particular pupils, age groups or locations involved?

3) What can be inferred from this analysis about procedures for reporting incidents?

4) What can be inferred from this analysis about procedures for reporting incidents?

5) What strategies in supporting victims seem to have worked

6) Do we need to change or implement our anti-bullying policy?

Appendix 1

LEGAL FRAMEWORK
The Children Act 1989 placed a duty of care on all local authorities and governing bodies of grant maintained and independent schools to consider the child’s needs as a priority in all their families.  The needs of the child must be paramount at all times and in all cases.

For teaching staff, the duty of care is set out in the School Teachers’ Pay and Conditions Document:

‘Teachers are required to maintain good order among the pupils and to safeguard their health and safety, both when they are authorised to be on the school premises and when they are engaged in authorised school activities elsewhere.’

Linked to this duty of care, they also have a duty to act in loco parentis in the manner of caring and reasonable parents.  This applies to all pupils in their charge or for whom they are responsible at any one time.

Furthermore, Section 47 of the Education (No) Act 1986 has the effect of abolishing corporal punishment for all pupils in maintained schools and for all pupils in independent schools, placed under the assisted places scheme or where the fees are being paid out of public funds.

Corporal punishment is defined as the intentional application of force as punishment and includes not only the use of the cane or tawse, but also other forms of physical chastisement such as slapping, pinching, pushing, prodding, throwing missiles and any other such forms of rough handling.

The law does, however, recognise certain justifications for the use of physical force in both civil and criminal cases eg self defence and the prevention of crime.  In addition, it is recognised that there will be occasional need for a teacher or other member of staff in the course of their duty to use physical force in order to restrain pupils, for instance, to break up a fight between pupils or to prevent a pupils running along a corridor in such a ways to endanger himself/herself, others or school property.  Although physical intervention on such grounds constitutes ‘battery’, it will not constitute corporal punishment if its purpose is to avert an immediate danger to the property of, any person, including the pupil.  The teacher should not hesitate to act in an emergency for fear his/her action might be judged to include an element of force involved must not be more than reasonably necessary in the circumstances.
Teachers and other staff who intervene physically, often on the spur of the moment to avert an immediate danger, will be protected in the eyes of the law, provided they use reasonable and moderate force.

Appendix 2

INCREDIBLE YEARS AT LADYWELL GREEN
It is our aim at Ladywell Green to adopt a whole school approach towards the Incredible Years Programmes in order to promote a holistic approach within the Personal and Social, Well Being and Cultural Diversity Area of Learning within the Foundation Phase.

Our aims are:

· To promote social competence, emotional regulation, positive attitudes, academic readiness and problem solving skills.

· To encourage parent-child interactions, building positive parents-child relationships and attachments, improved parental functioning and increase parental social support and problem solving.

· To promote and establish good practice with regards to classroom management skills and teacher parent partnerships.

· To prevent conduct problems and address behaviour management.

The School Readiness Programme

As part of our Induction Process at Ladywell Green we invite parents of children due to start at the school to take part in the Incredible Years School readiness Programme.  Parents are invited to take part in four two hour sessions.  We seek support from the Community Advisory Teacher and a partner from the local pre-school playgroup to deliver the programme.  The school is fortunate to be able to offer a crèche facility.

Key concepts:

· To develop the value of parents giving attention and coaching children’s friendly play and social skills with other children

· How to do emotion coaching to build emotional expression

· Building children’s self esteem and creativity through child directed play concepts

· Helping children ;earn to problem solve and sustain their attention on a focused, cooperative activity

· The modelling principle by parents avoiding the use of critical statements and demands and substituting positive polite language, children learn more positive communications

· Building children’s language skills through descriptive commenting strategies

· Providing positive support for children’s reading skills

· Helping children develop imaginative and creative story telling through interactive approaches

· Building children’s self esteem and self confidence in their reading ability

· Making reading enjoyable through interactive reading and letting the child be the story teller

· Using the Reading and CARE building blocks

C - Commenting and describing pictures

A – Asking open ended questions

R – Responding with encouragement and praise to the child’s efforts

E - Expanding what the child says

The ultimate outcome of these sessions is to improve children’s school readiness and to prevent children from developing conduct problems and academic underachievement in later years.

The Incredible Years Parenting Programme
The school endeavours to host these groups on site where possible, with a crèche facility in order to ensure that parents are comfortable to access them in familiar surroundings.  Where this is not possible the school endeavours to ensure that parents are supported to join a group held elsewhere.

Our aims:

· To focus on strengthening parents skills with a range of components that can be built upon

· To strengthen children’s social skills, emotional regulation and school readiness skills

· To use praise and incentives to encourage cooperative behaviour

· To promote positive discipline, rules, routines and effective limit setting and the handling of misbehaviour

The Incredible Years Dina School Programme
Nearly all teaching and a number of our Teaching Assistants are trained to deliver this programme.  The school endeavours to train two further staff each year on a rolling programme.  This contributes to continuity and progression within this whole school approach.

Our aims:
· To improve peer relationships at school and at home
· To establish school rules

· To develop social and problem solving skills

Tis programme is delivered during 1-2 15-20 minute sessions per week in each class in the form of circle time discussions.  The principles promoted within these sessions are an intrinsic part of the school day and the school ethos. 

Small Group Dina 
Following assessment and observation at the beginning of the school year a small group of children are able to join one two hour session of Small Group Dina per week.  Two members of staff have been trained to deliver these sessions (they trained as part of a research project, in conjunction with Bangor University).  These children meet within this small group to receive extra coaching and to have the opportunity to practise social skills, emotional regulation and literacy, and problem solving.  This will reinforce the classroom learning of this programme and will send these children back to the classroom where peers understand how to respond more positively to their additional needs, a place where the whole classroom community has learned how to respond to a peer who may be aggressive or one who is sad and lonely. 

The Incredible Years Teacher Classroom Management Programme

Nearly all teaching and a number of our Teaching Assistants have undertaken the above training.  

Our aims:

· To strengthen classroom management strategies

· To promote children’s pro-social behaviour and school readiness

· To reduce classroom aggression and non-cooperation with peers and teachers

· To effectively collaborate with parents to support their school involvement and promote consistency from home to school.

